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Lixian Jin and Martin Cortazzi
This book has a broad focus on three themes related to Chinese learners: teaching and learning in classrooms in China, the intercultural adaptation of Chinese learners in international contexts of education, and the application of a range of research approaches and methodologies. These themes are discussed and illustrated below. The book should be of interest to those concerned with issues in teaching and learning in higher education, specifically in education in China and of Chinese students internationally; to students and teachers in applied linguistics and language learning, to those concerned with intercultural adaptation and how internationalization affects learners and teachers; and to researchers and students involved in the application and combination of different research approaches and methods, including some more innovative methods, to studies of learners. The book is also relevant to those with an interest in comparative education, since teaching and learning in China is implicitly compared with that found in other countries in many chapters.
The next sections here look briefly at the Chinese context of education and internationalization, at how this book fits into the current movement of literature about Chinese learners and at the title of this book, before we give a thematic overview of the chapters of the book.
Chinese education and internationalization
There are several important reasons why Chinese learners should be of interest to researchers, teachers and learners elsewhere. A first reason concerns the scale: education in China is easily characterized by statistical superlatives. Compared to other countries, China has the largest education system. In terms of quantity, this means China has more teachers, awards more degrees, teaches the largest number of learners, circulates more books, teaches the most learners of English as a foreign language, and China is the originating country of the single largest group of international students to many other education systems. Since the pace of development is rapid, and education in China is expanding and undergoing reforms in a context of social change, many specific figures will be outdated as soon as they are published.
However, it is much less easy to make similar qualitative statements about the learners in such a huge system: one reason is that education in China includes a range of diversity and differences in development, geographically and socially, and therefore necessarily includes a range of excellent features, other facets which are fast developing and other aspects as yet relatively undeveloped. Thus, a second reason to take an interest in Chinese learners is the changing context. In recent years China has officially emphasized 'quality education'. This implies that quality aspects are still developing and hence that there is a continuing need to research underlying issues surrounding the quality of the social and educational development of Chinese learners. Since 'quality education' in China includes a turn to more modern approaches to teaching and learning -including learner-centred ones -it is appropriate and timely to collect research reports of recent studies of Chinese learners, especially those which include Chinese perspectives. In this collection of research studies, most were conducted colla boratively by Chinese academics working with Western scholars. We hope this affords a double vision of 'inside' and 'outside' views and interpretations of research.
Apart from the aspects of statistical superlatives and the changing quality of learner-centred education of Chinese learners, there are further reasons why researchers or teachers and learners inside and outside China should take an interest in Chinese learners. A third set of reasons involves international perspectives. The rapid economic develop ment and significant international status of China mean that studies of Chinese learners may inform us of the students' ways of learning, knowing that as future professionals and perhaps as later leaders in many fields they will have an important role in China and the world tomorrow. The internationalization of universities in the West has meant, among other aspects, that in many places Chinese students often form the largest or at least a major group of international learners, so the more teachers and others know or are aware of regarding their backgrounds, contexts and learning, the better these institutions may be able to meet their needs and help them to be successful in their studies and future life (which of course also benefits these institutions). China is also concerned with international education, as shown in the establishment of Confucius Institutes in many countries and the rising number of international students who go to Chinese universities to study the Chinese language and other subjects. Chinese universities are therefore also becoming internationalized. Increasingly they enter into collaborative arrangements and partnerships for research and study, which means that many Western visitors, scholars, teachers and students go to Chinese universities (which again benefits both the sojourners and the hosts).
A fourth reason is that Chinese education has interesting features which demand study to identify reasons for students' success and to draw implications for teaching and learning elsewhere: the significant traditional respect for education and learning, the willingness of parents and students to invest a great deal of time and finance to support students' studies in secondary and tertiary education, the sense of optimism and confidence in the future combined with a belief in success through hard work in education that characterizes many Chinese students.
For these kinds of reasons both Chinese educators and others worldwide can learn from these investigations. There is an array of knowledge, insights and applications which can be drawn from them for the teaching and learning of anyone anywhere. Thus there is a fifth reason which combines some of the ones listed above: Chinese learners can be anywhere. There is an obvious transnational or multicultural dimension now in most of the world's education systems, so studies of Chinese learners are among those of which educational professionals and researchers need to be informed. Through migration, heritage, travel for visits and exchanges, study and employment sojourns, Chinese learners are represented almost everywhere. Comparative education is not something far away; it is now at home in everyone's school, college or university. Such points of comparison are highlighted here by the theme of intercultural adaptation which is a notable feature of many chapters (see below).
Literature on Chinese learners
Considering the international interest in China and that education in China serves 1.3 billion people, one might expect a substantial literature and long research tradition concerned with Chinese learners. Actually, there is rather little, given the size and significance of the enterprise of Chinese learning. However, there is a growing movement in this direction in which the present book may have a role. The following might be consulted in conjunction with this book (together with the additional references given in each chapter here).
A series of oft-quoted books about 'the Chinese learner' (Watkins & Biggs, 1996 , 2001 Chan & Rao, 2010) have drawn on psychological and educational perspectives to look at a range of issues relating to the 'Confucian heritage' (e.g. rote learning), the learning of English and maths, teachers' and students' beliefs, and changes and initiatives in classroom practices and teacher development, but these studies largely relate to Hong Kong where education is hardly representative of China as a whole (though a few chapters in each book are about Mainland China). The standard references on the psychology of the Chinese (Bond 1986 (Bond , 1996 ) contain a few sections related to learning but understandably these are not written from educational or applied linguistics viewpoints. More recent collections of papers have begun to examine 'the Chinese learner' in international education contexts within China (Ryan, 2010b) and of Chinese students in the West (Coverdale- Jones & Rastall, 2006 , 2009 and in international schools and cross-cultural exchanges (Ryan & Slethaug, 2010) , but while these essential collections pay attention to students' needs they do not attend to intercultural adaptation and issues of research methodology. There is also a series of useful studies of higher education in China, largely from historical, modernizing and reform or policy perspectives (Hayhoe, 1989 (Hayhoe, , 1999 Angelasto & Adamson, 1998; Li, 2004; Ryan, 2010a) and with some attention to cross-cultural dialogue (Hayhoe & Pan, 2001) and to the stories of university leadership (Hayhoe, 2006) and feminist accounts of educators' lives (Zheng, 1999) , which fit into some of the intercultural and narrative concerns of the present book. However, these do not always give full attention to the actual learners or teachers in classrooms and would need to be supplemented by studies of practical initiatives and new developments (Spencer-Oatey, 2007) and monograph research studies of small groups of language teachers in China (Ouyang, 2004; Wu, 2005; Gu, 2007; Zheng & Davison, 2008) to get a feel for classroom realities. Other short accounts of the personal experience of teachers and learners in China -which originally appeared as newspaper interviews and are related to the narratives and episodes in this book -can be found among collected memoirs (Liu & Xiong, 1990; Anon., 2008a Anon., , 2008b . The subtitle of the latter two books, Bitter-Sweet Portraits, indicates a mixture of joy and achievement with suffering and sacrifice which emerges from the present book. There are also accounts of personal experiences of Western teachers in China (Muehl & Muehl, 1993; Hill, 1997; Hessler, 2001) , which relate to one chapter here, but given recent changes these are now of historical interest.
From the language perspective, there are reviews of issues and mass developments in English Language Teaching (ELT) in China (Cortazzi & Jin, 1996; Jin & Cortazzi, 2004 ) and a small number of key collections of papers about ELT (Feng, 2007; Liu, 2007) and identity issues (Lo Bianco, 2009 ), but some contributions are not research-based and their frame of reference does not include intercultural adaptation. Within the range of literature about language and intercultural communication with Chinese speakers (Hartzell, 1988; Kulich et al., 2007) there are Chinese-American comparisons (Hu & Grove, 1999) , and among the studies from a linguistics or social psychological perspective (Bond, 1991; Young, 1994; Kasper, 1995; Gao & Ting-Toomey, 1998; Pan, 2000; Jia, 2001) there are detailed considerations of how to communicate with Chinese people with regard to discourse and topic management, politeness, face, identity and face-to-face interaction. These are related to the present collection with its themes as interaction in classrooms and intercultural adaptation, but none of them give consideration to educational angles or to classroom matters. Nevertheless, the extent of the detail in these studies underlines that specialists have reason to believe that Chinese communication can have features which are distinct from those in Europe or North America and that these need to be taken into account in studies of classroom interaction in China or internationally with Chinese learners.
From the above brief outline review, it should be clear that studies of Chinese learners range across several fields and so there is a need to adopt a number of perspectives (educational, social, cultural, linguistic, psychological, historical, professional, personal, practical and so on). There seems to be no collection of research-based papers which considers Chinese learners from teaching and learning perspectives in classrooms in China and internationally and also examines issues of intercultural adaptation. Researching Chinese Learners brings together papers on these themes. The title merits a brief discussion.
Researching Chinese learners
The title of the book, Researching Chinese Learners: Skills, Perceptions and Intercultural Adaptations, could well have had more plural elements ('Researches', 'Researchings', 'Research studies' or 'Chineses') but these would be grammatically odd and stylistically clumsy. However, there are underlying pluralities and it is worth explaining some of these pluralities right at the beginning.
'Research' reflects the fact that these chapters are soundly based on empirical research studies; most of them were originally successfully completed doctoral theses and are written here in their present form with the supervisors (hence the plural of 'researchers' or the authorial 'we' in some chapters). 'Researching' indicates a deliberate selection of a range of research approaches and methods: broadly both quantitative and qualitative, chronologically shorter or broader synchronic studies and longitudinal studies, and more particularly combinations of the use of questionnaire surveys, semi-structured interviews, focus group and group interviews, case studies, controlled experiments, classroom observations, the use of learners' journals, and applications of metaphor analysis, narrative enquiry and episode analysis, and the use of newer visual techniques to represent learners' perceptions and experiences of their learning and study journeys. There is a similar range of theoretical orientations behind these approaches and methods and the book title could have included the understandable but maybe misleading terms of 'researches' or 'researchings'.
'Chinese' refers here to learners and sometimes teachers from Mainland China. As several chapters point out, this general label is not intended to mean, and should not be interpreted as, some kind of reduction to a homogeneous group or an essentialist, simplistic national label. 'Chinese' here means 'Chineses', plural: an identifiable ethnic and linguistic grouping, self-identified as 'Chinese', known to embrace -and appreciated as -a range of diversity. This diversity includes minorities (some 55 officially, but of course many more in different senses of social and cultural minorities); regional, provincial and local communities; cultures (in most cases pluralized, as in 'Chinese cultures of learning'); and educational institutions and social practices of learning within them. The authors here would not like to see Chinese learners in 'deficit' terms, as 'lacking' something educational that the West is presumed to have or as having problems and needs that other students are thought not to have. This immense caution about such views could well include 'deficit' ideas about language, say with reference to the use of English for study purposes, since it is our experience in many Western, Middle Eastern, and South and East Asian contexts that most students have some or other language need, including those who are regarded as native speakers: is anybody really a 'native speaker' of academic or professional English or of postgraduate-thesis-English? Everybody, including Chinese learners, needs to develop advanced or professional language skills. So, rather than think of a deficit view, the authors here prefer to think about what we can learn from Chinese learners and about how our educational and professional understanding can be enhanced and better applied through studies of Chinese learners. This is a positive view: saying that we can learn something does not mean a deficit, even in ourselves; it just means we are committed to developing learning and that we are learning ourselves. Often we are learning about ourselves: through the study of others, other cultures, other learners and inter cultural adaptation, we reflect on and learn about our own contexts and cultures, so we learn about ourselves. This does not need to mean an 'us-them', 'we-other' polarization. We are all human, hopefully humane, and destined in some sense to become world citizens or members of a world ecology of education. The balance between what is held in common and what may be varied or different is an aspect that emerges in several chapters here which discuss intercultural adaptation.
'Learners' refers mostly to undergraduate or postgraduate students in contexts of educational institutions in China or those from China who study abroad. This term has a relationship with learners from other significant Chinese communities, such as those in Taiwan, Singapore or Malaysia, or the large diaspora communities and families of a Chinese heritage around the world, but our focus here is on learners specifically from China. As will be clear from some chapters, some of the learners here are in fact Chinese teachers (who are of course learning, too) and (in the other sense of 'Chinese learners') some of those learning about Chinese learners are Western teachers, either in China or in Western colleges and universities. Further, the group of those learning about Chinese learners includes the present authors and researchers. 'Chinese learners' thus has multiple meanings and is definitely plural. Several of the researchers here explicitly avoid, quote or give some critique of the term 'the Chinese learner', though they understand why the term has appeared in several book titles referred to earlier.
Outline of the chapters in this book
The chapters are organized around three main themes of researching Chinese learners, which are interwoven throughout the sequence of chapters. The first theme relates to teaching and learning in classrooms and to the development of Chinese learners' language skills in English and their academic knowledge and skills for university study at undergraduate and postgraduate levels. The second theme concerns intercultural adaptation and in general this relates to how Chinese students adapt in Western university contexts academically, socially and culturally.
A third theme is to explore the application of a variety of research approaches and methods in the focus on Chinese learners, including some more innovative methods. The following brief outline of the chapters highlights these themes. The chapters are arranged so that in the early chapters (1-6) the context is broadly the teaching and learning of skills in China, while in later chapters (7-13) the contexts are in Australia, New Zealand and the UK and the focus is more on the intercultural adaptation of learners -and also of teachers -in academic contexts.
In Chapter 1, Li and Cutting investigate what Chinese students believe about rote-learning methods in their study of English vocabulary and how this relates to their measured performance of learning new words. This is an important question for three reasons: first, the learning of vocabulary has been central in Chinese approaches to learning English for many years and remains important in current curricula reforms and innovations; second, Chinese students are often said to use rote learning as a strategy to memorize words and phrases (and as a general approach to learning other subjects, beside English) although many other learning strategies are available; and, third, any rote learning is often said to stem from the traditions of a Confucian heritage, which is supposed to have encouraged such memorization. Li and Cutting give a clear account of their survey questionnaires and interviews with 100 students, together with a survey of 42 teachers. Their statistical results confirm participants' preferences for rote learning and a correlation between students' beliefs about Chinese educational and cultural backgrounds and their vocabulary test scores: the stronger these beliefs, the higher the scores. However, 'rote learning' is shown to be not a singular concept for these Chinese learners, but multifaceted; it is not just repetition and memorization but also includes an active approach to understanding, practising and reviewing. Li and Cutting suggest this package of practices should be called 'Active Confucian-Based Memory Strategies'; this term may help to counter any stereotype about 'passive' or 'parrot' memorization and, of course, memory and remembering one way or another is a key feature of language learning and use.
The topic of vocabulary learning is taken up further in Chapter 2 where Leung and Crisp focus on the more innovative possibility of teaching vocabulary through explicitly informing students of a cognitive analysis of specific idioms. They conduct an applied linguistics experiment in several phases with 106 students in Hong Kong to investigate whether the teaching and learning of a set of idioms in English which use body terms might be improved by focusing explicit attention on the analysis of metonyms and metaphors, together with the application of a contrastive analysis between Cantonese and English idioms. The authors show how, in many cases, the contrastive analysis involves a cross-cultural comparison. This comparison is made in order to raise learners' awareness of the conceptual system underlying the idioms, rather than to treat them simply and more arbitrarily as isolated phrases to be learnt, say by memorizing (as is common with the learners studied in Chapter 1). Cantonese is the major language of Hong Kong and the province of Guangdong with perhaps 70 million speakers (including many Chinese people living around the world), and it uses the standard Chinese writing system, so there is enough in common with Mandarin (putonghua) structurally and in writing to suppose that Leung and Crisp's results may broadly apply to other Chinese groups. These results show that, compared to control groups, applying a cognitive linguistic analysis to the classroom teaching of idioms is statistically effective, particularly when the metonym and metaphor analysis is applied with Cantonese-English contrasts; it raises the learners' awareness of contrasts and gives underlying principles behind these particular idioms.
Where Chapter 2 treats metonyms and metaphors in terms of the language and cognitive systems and presents the analysis to students to help them learn vocabulary, in Chapter 3 Jin and Cortazzi take an opposite approach in order to investigate the learners' perceptions of two defining features of classrooms in China (or of classrooms elsewhere): learning and teachers. Their approach is to elicit the learner's own self-generated metaphors in English or Chinese about 'learning' and 'teachers'; collecting thousands of metaphors from over 1000 students in China, they analyse this large database in an original cultural application of the cognitive linguistic approach taken in Chapter 2 to build up a network cultural model of 'learning as a journey' with features of a model of Chinese teachers. Jin and Cortazzi's analysis and brief comparisons with other cultures show that the Chinese metaphors have features which may be universal; however, they also combine innovative metaphors with traditional cultural and educational features which are regionally or culturally specific and which can be interpreted as continuing Chinese traditions of education and learning. Their results give a rich picture of how students in China view teachers and learning -a picture which has thought-provoking insights for the study and application of education elsewhere. Their work also counters some stereotypes of Chinese learners by showing the huge range and diversity of metaphors and how many students can be creative in both Chinese and English with metaphors, rather than simply reproducing what they have heard or read. This picture of Chinese teachers, broadly positive but with some mixed and negative elements, is complemented by Stanley's close look in Chapter 4 at the meanings given to the classroom interaction in oral English classes in China when the teachers are Westerners from the UK, USA or Canada. Stanley employs a theoretical framework of symbolic interactionism: this is familiar in the sociology of education but rarely applied to analyse the intercultural interaction of classrooms in China. She draws on 200 hours of recorded interviews, focus group discussions and classroom observations to analyse some key episodes in which the actions of the small group of Western teachers under study are interpreted differently -and, in fact, negatively -by their Chinese students in oral English classes. Stanley shows that this gap of expectations and interpretations of behaviour sets up a vicious cycle of negative views on both sides which stems from different implicit theories about teaching, learning and language education and a process of cultural 'othering'. Since many universities and schools in China employ Western teachers of English, very often to help to develop learners' oral skills and perhaps provide intercultural opportunities, these results have strong implications about the need for informed intercultural adaptation and, as other chapters suggest, more 'cultural synergy' (Jin & Cortazzi, 1993) so that both teachers and learners learn about each other's expectations and approaches to education, language learning or the development of knowledge and skills. Stanley's chapter shows, as Chapters 10, 11, 12 and 13 confirm, that 'meeting in the middle' cannot be taken for granted, it does not necessarily take place at all and that it warrants further research.
Chapter 5 also examines the context of oral English classes, with the more usual situation in China that the teacher of English is Chinese. Liu and Jackson focus on investigating empirically the common observation (illustrated also in other chapters here) that many Chinese learners show reticence and anxiety in answering teachers' questions or in offering comments in discussion. Often students are observed to give short or minimal replies and only give more extended utterances when they have preparation time. Liu and Jackson use a combination of research methods to analyse classroom video recordings of interaction, the journals of 93 learners and interviews with 20 students to show that anxiety is a major reason for reluctance to speak. Reticence and anxiety stem from lack of confidence, fear of making mistakes, perceived low proficiency, and other personal, educational and cultural factors identified in this chapter. Apparently these factors set up a negative cycle of nervousness which may inhibit further expression in English even on relatively easy topics, especially when students speak in front of the whole class (notably less so when they engage in paired interaction). Liu and Jackson's findings may well be a surprise, given that the site of their study is a major prestigious university in Beijing which recruits students with high entry scores in English. Possibly these highly successful students are 'high-anxious' and more risk-averse (and feel they may have more face to lose in speaking publicly in class) than some less able students in provincial universities who can be observed to speak up more easily and confidently. Since Liu and Jackson's research is carefully supported with wide-ranging references, this is a thought-provoking chapter with clearly drawn implications for teaching Chinese students.
Chapter 6, still in the context of teaching and learning skills in English in China, looks again at Chinese teachers and how well they feel they are culturally prepared by training and experience to teach cultural topics. This is a matter of current concern because cultural elements and using English in intercultural contexts are highlighted in the recent curriculum reforms for College English in China, which are aimed at learners' active use and application of the knowledge of language and making international connections. Zhou, Xu and Bayley, based in Canada, take a research approach of narrative enquiry: this approach is known in studies of the education and development of teachers, particularly in North America, but has until now hardly been used in contexts of research in China. The approach allows the researchers to be participants by drawing on their own episodes of lived experience -and of course those of the teacher participants -as well as their knowledge and opinions. Within this approach Zhou et al. use questionnaires and interviews by phone and email to investigate the nature and extent of 20 experienced and highly qualified Chinese teachers' intercultural competence and their perceptions and experience of teaching culture in their English classes. They show why it is difficult for English teachers in China to 'teach' culture and how classroom comparisons with Chinese cultures are not so common, even with this skilled group of teachers. Teachers' knowledge (this is contrasted with knowledge for teachers such as may be found in reference books) and perceptions do not necessarily match up with those found in current frameworks of intercultural competence and the cultures of 'world Englishes' which are found in the language-teaching literature. The importance of personal and preferably international experience for Chinese teachers of English is underlined here (perhaps raising questions about the roles of vicarious experience, say through the media and literature).
